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Advisor: Hattie Mitchell
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The purpose of this study was to examine the relationship
between 1) parental involvement within the home, and 2)
parental involvement within the school, and to assess their
impact on academic performance.
To obtain this purpose, students were categorized as low
and high achievers based on perceived grade point average.
The level of parental involvement was categorized as high and
low involvement, based on students’ responses. Fifty
African-American student volunteers from Roosevelt Middle
School in Oakland, California were selected from a subject
population of one hundred and given a self administered
questionnaire. A descriptive research design was used in the
study.
Results indicate that a significant relationship exists
between overall parental involvement in both the home and
the school, and academic performance. High achievers
indicated a greater level of parent involvement in the home,
while similar levels of involvement exists within the school.
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Poor academic performance of America’s Black adolescent
population has been an issue for many years. In previous
decades, the search for an understanding often pointed in the
direction of segregated schools and substandard learning
conditions such as outdated books, overcrowded classrooms, and
decaying buildings. However, in 1954, in the precedented case
of Brown vs The Board of Education, the United States Supreme
Court reasoned that “to separate Blacks from others of similar
age and qualification solely because of their race generates a
feeling of inferiority as to their status in the community
that may affect their heart and minds in a way unlikely ever
to be undone.” Consequently, segregation by race was
abolished. Although there are no legally segregated schools,
the covert forms of racism in the school system has adjusted
to the times. This covert form of segregation has resurfaced
in the form of “tracking”, a system in which students are
placed in separate classes or schools according to ability.
Often the determination of ability is the result of
standardized tests and judgements that are, as argued by
scholars such as Asa Hillard and others, racially and
culturally biased.
1Brown v Board of Education, 347 U.S. 483 (1954) in
Salteman, A. & Kathleen Proch, Law in Social Work Practice
(Chicago: Nelson—Hall, Inc. 3~99O) p. 221.
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There are those who speculate that poor academic
performance is due to genetic deficiencies, while others rest
their belief on the idea of a “culture of poverty.” That is
to say, poor living conditions and dysfunctional families
exist from generation—to--generation, producing ill-prepared
and ill-equipped youth.
With the emphasis taken of f the educational system and
placed on parenting skills, many institutions and teachers
find it easy to take what may be seen as overzealous Black
adolescents and label their behavior as a type of conduct
disorder. This labeling process, combined with the teacher’s
lack of patience and erroneous conclusions about the students’
potential, often results in casting many Black youth into a
tracking system. This system does not challenge them but
rather focuses on discipline and control. Here, many are
separated from their peers and allowed to “slip through the
cracks” and are eventually graduated. Their primary education
has been in the form of discipline and control, leaving many
with a damaged self-esteem.
In truth, these youth have received an education that has
labelled, contained, controlled and expelled them——all with
little regard to the students’ self—assessment of their
potential. With a more critical assessment of these students’
behavior one may discover some students’ are bored with
subject matters that seem to be irrelevant to their daily
life, or perhaps the disruption was actually the students’
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need for challenge.
In an effort to fill the gap in Social Work knowledge in
this subject area, this researcher’s motivation is inspired by
personal experience. Being a product of the tracking system,
this researcher recalls being a young Black male who was very
outspoken and never fulfilled with the answers teachers gave.
Consequently, they concluded that this student was
uneducable. As a result, this researcher as a youth was
placed with other minority students in separate classes where
games such as jump rope, miniature golf and checkers were
played while others in “normal classes” were learning the
fundamentals of mathematics, reading and writing. During
junior high school, more standardized tests were administered
resulting in more remedial classes. Thus, factors such as the
students’ motivation and determination to learn were rarely
considered.
During high school, although gains were being made in all
subjects, efforts to recover from this tracking process was
difficult, e.g., low SAT scores. As a result of this
experience, this researcher argues that the educational delay
was not due to intellectual deficiencies, but rather due to
lack of obtaining a sound foundation of the fundamentals that
should be learned in primary school.
There is little debate among educators, policy—makers and
the community at large that something has gone wrong.
However, there is continued unrest as to who is to blame. It
4
appears now more than ever that much of the blame has been
placed on the child’s home life, identifying single—parent
female headed households as the sources of dysfunctional
behavior and poor academic performance.
In an effort to provide further insight into this crucial
area, the parent—institution and parent—student relationship
as perceived by the student is the focus of this study,
specifically, parental involvement in their academic
performance.
Statement of the Problem
The situation confronting Black children in the American
educational scene is a dismal picture of failure. Repeated
observations of Black children have shown that once they enter
school they quickly fall behind their white counterparts in
measurements of intelligence, achievement, and scholastic
attainment. This academic lag occurs despite the fact that
when Black children enter school they know how to walk, talk,
talk, and appear to have mastered the pre—school sensory,
motor, and cognitive skills. The longer Black children remain
on the educational “conveyor belt”, the further they fall
behind. Their measured IQ and achievement levels decrease
with the length of time they stay in school. Interpreted
literally, this would mean that the longer they stay in
~JJJ ]d~u~ - - -
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school, the less intellectually able they become. 2
The perspective illustrated above reflects one of the
most pressing issues of our society, particularly as it
relates to the educational endeavors of African—American
youth. Citing statistics compiled from the U.S. Census Bureau
submitted in a report by the Childrens’ Defense Fund, a
Washington based lobbying and advocacy group for children, it
is stated that compared to White children, Black children are
three times as likely to be labelled as mentally retarded,
are twice as likely to be suspended for discipline and
attendance problems, and are twice as likely to drop out of
high school by the twelfth grade. Those who remain in school
are anywhere from two to three years below grade level in
reading, math, and elementary sciences. Dropouts and those
who graduate from high school without any appreciable mastery
of basic education competence rapidly become incorporated in
the unemployment, welfare, and law enforcement statistics that
plague Black urban communities. Despite the remedial
education programs and social reform movements of the 1960s
and 1970s, Black children have only half as much of a chance
as White children of finishing college and becoming a
professional person, and twice as much a chance of being
unemployed in adulthood. They have a one-in-ten chance of
getting into trouble with the law and a five—year shorter life
2White, Joseph The Psychology of Blacks: An Afro American
Perspective. (New Jersey: Prentice Hall, Inc. 1964) p. 102.
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expectancy than Whites.3 Similarly, African Americans “not
only do less well in school than White Americans, they also do
less well than other minorities including Chinese Americans
and Japanese Americans. Furthermore, it is true that a
disproportionate number of Black children come from poor
families, however, differences between Blacks and Whites in
academic achievement remain when children from similar
socioeconomic backgrounds are compared. ~
Over the past decade, numerous studies have been
conducted attempting to understand the failure of African
Americans in the educational system. Many of the reasons
include lack of motivation and poor self concept.5 Other
factors considered are peer status and self esteem.
Nonetheless, efforts to understand academic performance of
African American students continue to be developed.
Purpose/Significance of Study
The effect of parental involvement on academic success is
investigated from primary through secondary school levels.
Research has repeatedly demonstrated the connection between
3Denton, Herbert. “Future still Bleak for Black Children,
Lobbying Group’s Statistics show.” in Ibid. Pp.102—103.
4McAdoo, Harriette P. Black Families. (California: Sage
Publication, Inc., 1989) p. 140
5Fisher, Teresa A. Academic Achievement & Motivation of
Black Adolescence. (Illinois: University of Illinois at
Urbana—Champain., 1988) p. 151
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family and achievement.6 Reports indicate that eighty-seven
percent of a child’s waking hours, from the time of birth to
age 18, are under the influence of the home environment.7
The purpose of this study will be to determine if there
is a relationship between academic performance and the
participation of the student’s parents as percevied by the
student. It’s also hopeful that the findings of the study
will provide added information to the growing body of
literature on the academic performance of Black adolescence.
While parents frequently recognize the need for their
children to be successful in school, they do not realize the
critical role they play in their childrens’ academic
achievement. Parents often assume that public schools will
take the place of the home in effecting their childrens’
growth, but research does not support this assumption.8
6Snodgrass, Dawn “The Parent Connection in Adolescents.”






The issue of academic performance, specifically
underachievement of African—American students, has been
highlighted in the literature addressing education.
Investigation into this phenomenon has given rise to numerous
causes. From the conservative school of thinkers, claims of
intellectual deficiencies, i.e., Blacks are deemed to be
intellectually inferior, have emerged as the overriding theme.
However, those of the more liberal paradigm have produced such
notions as cultural poverty, i.e., improvished conditions that
exist from generation to generation, while the radical
paradamatic perspective suggests taking a look at the
educational system itself, citing the existence of systematic
discrimination and dehumanization. In general, low level of
achievement among this group has been attributed to
social—economic conditions, environmental factors, school
curriculum, and poor family support. This section will
present literature which focuses on the issue of academic
underachievement among African—American adolescents. Focusing
specifically on those issues of academic underachievement
among African—American adolescents, the works of several
important writings on parental involvement and other important




Academic underachievement has been investigated from
varing perspectives. This section will address issues of
academic performance, placing emphasis on the following four
areas: 1) models and issues of underachievement, 2)) parental
involvement within the home, 3) parental involvement within
the school and, 4) other perspectives.
Models and Issues of Underachievement
The level of underachievement of minority children has
been typically explained in terms of cognitive and linguistic
deficits, low need for achievement, lack of self direction,
low self—esteem, and difficulty in delaying gratification. 1
One of the many explanations given for academic
underachievement is the Conditioned Failure Model. This
model suggests that initial teacher perception of students’
abilities play a precipitating role in their attributions
concerning student success and failure. This, in turn,
affects the reinforcments that student receive as seen through
grades, teacher’s praise, etc. As a result, student
motivation, behavior, and achievement suffers. Overall, this
model suggest that “poor” academic performance is not always
due to intellectual deficiencies or family background, but
rather the result of stereotypic conceptions held by their
1Holiday, B. G. “Towards the Model of Teacher-Child’s
Transitional Process Affecting Black Children’s Academic
Achievement.” (NJ: Hillsdale, Erlbaum. 1985) p. 117—130
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teachers 2
Howard et.al. goes on further to state that in an effort
to move toward neutralizing, even solving this type of
problem, a nationwide effort to facilitate the construction of
a consistent nurturing environment in which Black youth in
particular, can become free to pursue and fulfill
intellectual potential three basic building blocks to this
effort are proposed: 1) attaining deliberate control of
expectancy communication, 2) developing strong consistent
positive community attitudes towards intellectual activity,
and 3) formulaing/implementing some form of effective
cognitive training which will encourage young Blacks to
attribute their intellecutual success to ability (thereby
boosting confidence) and their failure to their own lack of
effort.
Another approach which attempts to explain poor academic
performance is the Cultural Depravation Model and The Cultural
Difference Model. The Cultural Depravation Model focuses on
the “environmental handicaps” confronting Black American
families and Children.3 In essence, this model suggests that
2Howard, J. & Hammond, R.A. Equal Education: A New
National Stratigy. in “Towards the Model of Teacher—Child’s.
Transitional Process Affecting Black Children’s Academic
Achievement., ed. B.G. Holiday (NJ: Hilisdale, Eribaum.,
1985)., p.239.
3Hunt, J. McV. The Psychological Basis for Using Pre
School Enrichment as an Antidote for Cultural Depravation.
1964 and Moyniham, D.P. The Negro Family: The Case for
National Action., 1965. as appeared in Reginald Jones, Black
Adolescents (California: Cobb & Henry, Publishers, 1989.)
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economic and social discrimination has given way to
self—perpetuating conditions that resulted in the development
of dysfunctional personality traits, e.g. low self-concept, a
low need for achievement, and an external locus of control
which resulted in lower achievement levels among Black
Americans. Although presented from the liberal paradigm, this
model leans toward the more conservative views which tends to
blame the victim.
In contrast to the Cultural Deprivation Model is the
Cultural Difference Model. While rejecting the assumption of
the Cultural Deprivation theorists, this model notes that
educational programs for Blacks should be based on the notion
of cultural differences.4 Proponents of this theory
acknowledge that “Black students bring unique socio—cultural
experiences and psychological dispositions to the education
setting, but they also emphasize that these differences are
not deficits.” An example of those differences exist within
the realm of Black English. As stated, this dialect is rich
and elaborate, thus, underachievement was the result of a
‘mismatch’ between the culture of the school and the
adolescent’s cultural expressions at home and in the
community.
p.231.
4Murry, Carolyn B. & Half ord H. Fairchild “Models of
Black Adolescent Academic Underachievement.” in Black
Adolescents. ed. Reginald Jones. (California: Cobb & Henry,
Publishers, 1989)., p. 233.
:.:!]. ,~W[I:.! .:J~Lt..:!~. .:.: ~I..~;]~I~!
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Another explanation of African American adolescent
underachievement is the Social Cognitive Approach. This
perspective does not focus on issues such as personality
traits but looks at an individuals’ “cognitive respresentation
of the enviroment, perception, influence, and interpretation
of social experience. Most importantly, interpretations of
achievement outcomes occur on three main dimensions: 1) locus
(internal vs external), stability (fixed vs variable), and
controllability (controllable vs uncontrollable).”5 This
perspective suggests that maximum pride and security in
success were derived form the perception that success was due
to the internally stable factor, ability. It further suggests
that high achievers tend to attribute their success to both
high ability and effort while they perceived failure as due to
the lack of effort. Furthermore, the theorist continue, low
achievers were less likely t.o attribute their success to
internal causes, but, attributed failure to their low
abililty. Proponents of this perspective found that those who
attribute their success to high ability or task ease was found
to lead to an anticipation of continued success, while if a
failure was due to these stable causes, continued failure was
anticipated. Similarly, unstable causes tended to lead to
expectations of change. Failure attributed to bad luck was
5weiner, B., Frieze, et. al. “Perceiving The Cause of
Success and Failure.”, 1971. as appeared in Black Adolescents.
ed. Reginald Jones (California: Cobb & Henry, Publishers,
1989)., p.233.
13
expected to finally change and failure attributed to effort by
trying harder was expected to future success.
One final perspective presented by Murray & Fairchild is
the Systemic Inequality Perspective. This school of thought
serves as a complete break from the more traditional
approaches previously discussed. This perspective takes under
consideration the collective historical experiences of Blacks
and looks at those policies that maintain the provisions of
inferior education. Specifically, public school funding,
assignment into remedial and special education classes, and
tracking. With funding, Washington, D.C., Chicago, and other
large cities have regularly decreased the amount of funding
per pupil in several of their public schools as a function of
the proportionate increase of Black student population in
those schools. In respect to the disproportionate assignment
of Black students into remedial and special education classes,
this practice keeps them far away from the mainstream academic
setting. For example, in San Francisco, New York, Chicago and
Los Angeles, these practices were wide spread in the late
1970s. More recently, states the authors, San Francisco was
found guilty of adversely impacting the education of Black
school pupils by its use of IQ Tests to assign pupils to
special education classes. During this same time period
twenty California school districts, which enrolled over 80% of
the Black students in the state assigned sixty two percent of
those they labelled educable mentally retarded learners from
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this population into ‘special classes’, even though Black
student enrollement made up less than twenty eight percent of
each district.6 Tracking, the final common practice
described by Murray & Fairchild, is a process of programmatic
sorting; a division of students into various academic
categories designed to facilitate their placement into
classroom group per fast, average and slow learners. In
essence, the “objective” basis for this division is student
scores on achievement, ability or placement exams, and/or
counselor/teachers selection. This form of segregation, as
identified in the introduction of this study, is not
completely objective but rather highly political. “Students
are publicly identified, even targeted, based on high or low
teacher perception of their intellectual potential,and
subsequently placed within an often life—long ability group.
Tracked students come to be indentifed by peers, staff,
teachers, and parents as high or low achievers——bright and
smart, or dumb and dimwitted—-and the students gain or lose
status privileges and teacher preference as a result of the
categorization the students are placed into these classes.7
Although all of the preceding perspectives have dominated
•the literature, this researcher contends that the later
perspectives has the greatest utility. Furthermore, the need
6Obgu, J.U. Black Education: A Cultural—Ecological
Perspective, as appeared in Ibid. p. 236.
Ibid. p.236.
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for more parental intervention is an absolute necessity in
order to combat these external forces.
Stevens et al., 1991, examined those assumptions commonly
associate with Black adolescent underachievement by conducting
research, focusing on comparative academic performance between
Black, White, and Hispanic students. In a study using
approximately 3,000 Black, White, and Hispanic, first, third,
and fifth graders enrolled in 20 schools in the Chicago
metropolitan area, achievement test were given in mathematics
and reading. Overall, results indicated in both reading and
mathematics that Black and Hispanic children performed at a
significantly lower levels than White children. However, when
controlling for the mothers’ education, ethnic differences in
mathematics scores were no longer significant for the group of
fifth graders. This, however, was not the case in reading
where differences were found after controlling for the effects
of mothers’ education. In most instances, however, the
achievement levels of the African—American youth were found to
be below those of White youth.
In another study, parental involvement in achievement
orientations was discussed by Walter R. Allen. Allen sought
to determine whether significant race differences existed in
adolescent achievement orientations and the correlation of
these orientation with factors in the family. Using five
attitudinal components——adolescent aspirations, academic
self—concept, self—esteem, sense of environmental control and
i~il~
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achievement values——the study used race as one of the modes of
comparison. Allen found that achievement orientation levels
were higher, although comparable, for the White student
population than for Blacks. The analysis revealed that for
both races, two of the five components of achievement
orientation, mobility aspirations and self—esteem, were
strongly enough correlated with family factors to justify a
view of the family as the deciding causal agent in their
formation 8
In contrast, differences were found when using race as a
mode of comparison about values and perspectves towards
education. Interviews with 1,000 sub—samples of mothers and
children revealed a greater concern about education among
minorities families than among White families. Black and
Hispanic children and mothers evaluated the children and their
academic abilities highly. Mothers of minority children and
teachers in minority schools believed more strongly than white
mothers and teachers in the value of homework, competency
testing, and a longer school day as means of improving
children’ s education.
8Allen, Walter R. Race, Family Setting, and Adolescent
Achievement Orentation. (Wahington: The Journal of Negro
Education. Vol. 47. Spring 1987. As appeared in Howard
University Quarterly Review: Bureau of Educational Research,
Howard University Press). Howard University. Pp. 230—245.
9stevens, H. W., Chen, C., & Uttal, D. H. Beliefs and
Achievement: A Study of Black, White, and Hispanics Children
The Society for Research in Child Development, Inc.
(University of Michigan, 1990)., Pp. 508—523
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C.S. Moye’s dissertation focused on the contributing
factors of families in single—parent households and its
effects on the child’s coping ability and academic
performance. The Child’s Resource Questionnaire used to
measure the child’s coping resources. Academic success was
measured using Grade Point Average (GPA) and Criterion
Referenced Tests (CRTs) scores. A population of sixty—seven
single—parent families and their oldest elementary school—age
children participated in the study. The results indicated no
significant relationship between stress and academic success
as measured by GPAs when controlling for gender, race and
resources. However, the education level of the parent,
child’s gender, and the number of children in the family were
factors found to contribute to academic success when measured
by GPAs.10 Hence, the findings of this study show other
factors contributing to underachievement among this group.
A.H. McGregor in his doctoral dissertation on “The
Effects of Parental Involvement, Educational Level of Parents
and Selected Student Characteristics on Student Achievement in
Reading” concluded that the grade level of the child was the
first predictor of reading level followed by level of parent
10 Moye, C.S.: A Study to Identify Family Factors that
Contribute to Academic Success in A Group of Children from
Single—Parent Families. Doctoral Dissertation, Virginia
Polytechnic Institute and State University, 1991. p. 149.
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education.11
Overall, these authors conclude, the solution to Black
American adolescent underachievement must begin with the
cause, societal racism, before the effects can be rendered
curable. Thus, the solution should be aimed at the macro,
i.e., systemic discrimination, and the micro, i.e., teacher
and student attitudes and behavior.
Parental Involvement Within the Home
Another area of the literature addressing this subject
suggests that various elements within a child’s home setting
may have a significant impact on his educational performance.
Therefore, an exploration into the relationship between
academic performance and parental involvement and other
homework based factors is the focus of the following section.
An investigation into the impact of the home environment,
particularly the family, was conducted by Patterson et al.,
1990. They described income level, gender, ethnicity, and
household composition as predictors of children’s school—based
competence and academic achievement. Primarily focusing on
low-income and/or single parent household as high risk factors
for maladjustment during childhood, they compared predictions
of three different forms of children competence from each of
these four variables. In a sample of 868 black and ‘white
11 McGregor, A.H.: The Effects of Parental Involvement,
Educational Level of Parents and Selected Student
Characteristics on Student Achievement in Reading.
Doctoral Dissertation, Clark Atlanta University, 1991., p.
106.
~~j1I~ . ~ ~~~ ~..
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elementary school children from two-parent and mother headed
one—parent homes, they observed three aspects of school based
competence: conduct, peer relations, and academic achievement.
Significant results were found in the four independent
variables which accounted for different amounts of variance in
each of the domains of competence. Income level and gender
were better general predictors of children competence in
conduct and peer relation than were ethnicity and household
composition. Income level and ethnicity were better overall
predictors of academic achievement than were gender or
household composition. Their findings indicated that overall
income level and gender were the strongest predictors of
children competence. Also, Black children were more likely
than white children to live in low—income homes, indicating
unequal distribution of economic resources among Black and
white children growing up today.’2 In conclusion, the
findings echoed those which point to socioeconomic factors as
indicators of child competence levels.
In a study titled ~Parent—Teacher Communications and
Their Effects on Parent Involvement in Academic Learning and
Resulting Mathematical Achievement of Third Grade Children,~
the author examined the effects of two interventions on parent
involvement in academic learning, and the resulting measures
12Patterson, C. J., Kurpersmidt, J.B. & Vaden, N. A.
Income Level. Gender,Ethnjcjty, and Household Composition as
Predictors of Children Schoo’ Based Competence Society for
Research in Child Development, Inc. (University of Virginia,
1990) Pp. 485—494, V. 61.
~hr. -:!:. ~.i±~S !!~[:-~ ~L~!j[dUi. ..j]]I::.. [
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of accomplishment in mathematics on specified tests related to
the interventional materials. One hundred sixty seven
children and their parents were selected and interventions
applied. The interventions consisted of 1) written
communications designed to inform parents of the new skills
being taught in class rooms, providing., examples and suggesting
that the parents assist and supervise homework assignments,
and 2) Teacher Initiated Parents Supported (TIPS) Learning
Activated Packets designed to provide parents with specific
information and materials with which they can help their
children. Nine randomly selected third grade classes from a
large public school district were assigned to a control group
or one of the two treatment groups. Student information
included second and third grade IQ scores, mathematics
computations and scores from a criterion—referenced
pretest—posttest instrument, and information gathered from
parents. Information obtained from parents involvement
questionnaires included amount of time parents worked on
home—based learning activities in math before and after
treatment.
Results yield that of the communication received, the
parents in the experiemental groups reported an increase in
the amount of time they were engaged in parent—child learning
activities at home. However, no significant differences in
terms of mathematical achievement were found between groups on
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standardized test scores or the criterion—referenced
posttest.13 In most cases, the degree of parental
involvement served as a predictor for determining student’s
success, and did demonstrate levels of improvement with
increased parental involvement at home.
Similarly, in a study titled “Parental Involvement and
Selected Family Background Variables as Each Relates to the
Child’s Achievement”, the researcher sought to investigate the
relationship between parental involvement and academic
achievement. Achievement was measured by assessment surveys
and teacher given grades. The STEA (ability test) was used to
control for ability. Parental involvement was measured by
self report.
Using sixth grade students and one hundred thirty four
parents from two public schools in Arkansas, the study used
ability, family background, and parental involvement as its
factors. Results showed that the student’s ability is the
best indicator of both assessment survey and grades, their
ability accounting for forty four percent of the variance in
both variables. Parental involvement accounted for another
three percent for the variance for assessment and grades,
while none of the family background variable predicted SRA.
Grades were predicted by the father’s education and the length
13Braender, Lois A. Parent—Teacher Comminicatioris and
Thier Effects on Parent Involvement in Academic Learning and
Resulting Mathematical Achievement of Third Grade Children.
(Dissertation, Rutgers State University of New Jersey.,
1984.), p.165.
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of time in the community, which accounted for three percent of
variance in the varibles.14 In essence, parental involvement
as reported by parents was not found to be as strong a
predictor of academic performance as were the actual
performance levels as measured by GPA5.
In an effort to raise reading scores of seventh graders
at four target schools in Chicago School District Seven by
improving parental participation through a comprehensive
program of workshops and parent—child home learning
activities. These schools were a small number of those
targeted due to the low scores in reading in a state
standardized test. Furthermore, these four schools were rated
among the lowest in parent participation in the district.
Intervention consisted of 1) a summer parent leadership
course for school—community representatives (SCRs) and six
lead parents from each school, 2) a fall parent education
workshop at each school, composed of that school’s SCR, lead
parents, and two seventh grade teachers, and 3) a structured
monthly homework program, developed by a representative
committee. Post—test results demonstrated gains in students’
reading achievement, as well as in positive atitudes for all
14Harbin-Kemp, Mary E. A Study of Parental Involvement and
Selected Family Background Variables as Each Relates to the
Child’s Achievement. (Dissertation, University of Arkansas
1983.), p. 74.
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three groups receiving intervention.15
In a work discussing the influence of parent practices
upon reading levels, the researchers sought to identify and
assess the significance of low income Black parents
inputs—knowledge, beliefs, and practices—upon the reading
achievement of good readers from the perspectives of the
parents and the children involved. Thirty—two low-income
adults from 29 to 36 years of age, and twenty male and fifteen
female children, ages 8—13 were interviewed and tested. Poor
readers were those who placed two or more grades below their
present grade. An oral interview, with parents, a written
questionnaire for parents’ response, and a student oral
interview were used. Findings indicate that there were no
significant differences between the beliefs of the parents
regarding the importance of education, the significance of
discission, and the need for resources that ficilitate
learning in the home.16
Parent Involvement Within the School
Literature discussing parental involvement in the school
suggests that the role of parents in their children’s
15saddler, Robert A. “Improving Student Achievement
Through Implementation of Stratagies designed to Increase
Parental Participation.” (Doctoral Dissertation: Nova
University, 1983.) p. 178.
16Shields, Portia H. “Influence of Parent Practice Upon
the Reading Achievement of Good and Poor Readers.” (Wahington:
The Journal of Negro Education. Vol. 52, 1983 Fall November 4.
as appeared in Howard University Quarterly Review: Bureau of
Educational Research). Pp. 436—444.
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education serves as a positive element. In a study titled
“Parent Involvement in Program Planning and Evaluation for
Gifted and Talented Classes in San Diego, California,” the
effectiveness of group meetings for parents of gifted and
talented (GATE) students at local school sites in San Diego
was assessed. These parents were to participate in the
planning evaluations of the curriculum. Results obtained from
GATE teachers and parents showed that parents rated meetings
as successful, although the quality and quanitity of the
meetings needed to be improved. Furthermore, it was found
that the purpose of involving parents in planning and
evaluation were neither as successful nor as important to
parents as were secondary benefits, such as providing a team
effort or a basis of communication with their child.
Additional findings revealed that the parent’s expectations
for the meeting were significantly higher than that was
achieved, and that the teachers rated meeting success
significantly higher than parents.17 In sum, the study
concluded that although the parents were welcomed to
participate in program planning and evalution activities, many
parents expressed a greater desire to be involved in their
children’s educational process.
Similarly, in a book titled African American Mothers and
17Kaylor, Richard L. Parent Involvement in Program
Planning and Evaluation for Gifted and Talented Classes in San
Diego, California. (Dissertation, Brigham Young University:
1983. p. 188.
:~±L M~i~ - -r ~-r[!.!J~!!!~~J r1~ - rirUI~. r~~]rn~)& -!~ ~!r.~” . -
25
Urban Schools: The Power of Participation, Winters describes
the conditions that make schools seem unapproachable to poor
urban mothers. However, she then describes how the mothers
and the schools in which her two studies were conducted were
transformed by parental involvement. Measuring these mothers
alienation from their childrens’ schools, Winters found that
schools were improved by the mothers’ involvement. She also
found that. these mothers were transformed and emereged with
strengthened self—competence, new skills, and a determination
to alter the direction of their lives. Winters cites that
some mothers had gone on to further their own education, and
others had become self supporting through employment.
Overall, by continued involvement in school and classroom
life, these mothers became empowered advocates for their
children’s education.’8
Calabrese (1990), in a work titled “The Public
School: A Source of Alienation for Minority Parents”, however,
found that minority parents reported higher levels of total
alienation, isolation, and formlessness in their relationship
with public schools than did their White counterparts.
Feelings of a lack of friendliness and hostility were
expressed. Furthermore, most viewed school regulations as
arbitrarily determined and based on the prevailing White,
middle—class culture. Most parents cited that they wanted to
18Glasgow—Winters, Windy, African American Mothers and
Urban School: The Power of Participation. (New York: Lexington
Books 1993). p. 136.
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interact with their children’s teachers and school
administrators, but that the institution offered little hope
to them or their children. As a result, parents developed a
passive attitude to help their children survive in the public
school environment. This passive attitude may be translated
as a negative attitude, and thus, may account for low parental
involvement in the school setting.’9
Other Perspectives
Andrew Hacker takes a critical investigation into school
enrollment statistics. He points out that while Black pupils
represent sixteen percent of all public school students, they
make up almost forty percent of those who are classified as
mentally r÷warded, disabled, or otherwise deficient. This
most often results in consigning Black youth into “special
education” classes, classes which all but guarantee that they
will fall behind their grade levels. He continues to argue
that even though these student’s diagnoses are often rooted in
clinical terms, the message is that ‘their behavior fails to
mirror middle—class demeanor.’ Furthermore, this placement,
commonly known as tracking, is often defended on scholastic
grounds and rarely gives mention of race. This allows schools
to have two or more classes for each grade of separate
19Calabrese, Raymond L. The Public School: A Source of
Alienation for Minority Parents. (Washington: The Journal of
Negro Education Vol. 59. Spring 1990 Number 2.) in A Howard
University Quarterly Review of Issues Incident to the
Education of Black People. Bureauof Educational Research,
Howard University Press, Howard University. Pp. 148—151.
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children, doing so according to their presumed potential.20
Similarly, John Ogbu contends that since the sixties,
special efforts have been initiated to help “disadvantaged”
black and other children to improve their school performance.
Although these effors have had some positive results, they
have not changed the relative academic positon of black
children, especially those of the inner--city. Ogbu goes on to
argue that the failure of these efforts lies, in part, in the
theories undergirding the rational with which they are
approached. Citing some of the common social scientific
belifes of the sixties, assumptions about school performance
depends on three factors: 1) home environment, 2) school, and
3) genetic endowment. Following these assumptions, black
students are unsuccessful in school because they come from
homes, attend schools or have genetic endowments less
conducive to school success.2’
Sandra Taylor looks at issues of student success, leaning
towards the importance of mentors. In a study examing the
perceptions of a group of economically disadvantaged teens
toward their future. Taylor sought to explore the students
attitudes and behaviors toward school, educational success and
life in general. Twenty seven students, ages 15—17, were
20Hacker, Andrew Two Nations: Black and White, Seperate,
Hostile, Unequal. (New York: Ballantine Books., 1992)., p.
164.
21Ogbu, John U. “Black Education: A Cultural-Ecological
Perspective.” in Harriette McAdoo Black Families. (London:
Sage Publications., 1981)., p. 139.
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selected as mentees by a civic organization and considered by
their school distric to be at risk. Findings of the study
showed in response to students perceived support networks
while in college indicated that family members served as the
strongest support system, while mentors closely followed.
Similarly, students responded that the biggest influence in
their lives relative to their career plans are family (n=11),
mentors (n=1O), teachers (n=3), media (n=1), special programs
(n=1), and physicians (n=1).22
Additionally, Jerome Harris, presents a different
perspective on the cause of academic underachievement by
looking at the deficierices of the school and school
curriculum. He cites that the failure of schools is due in
large part to the Eurocentric values and curriculum in
schools; such culture produces low self—esteem in
African—American students. A multi—cultural education,
highlighting African and African—American history is necessary
to improve academic success among this group.23
Thomas P. Cook (1975) indicated that the nation’s schools
should develop programmatic provisions for parental
involvement and participation in many and varied school
22Taylor, Sandra “The Role of Mentorship in the Lives of
Economically Disadvantaged Black Youth: A Study of High School
Students’ Perseption of Their Achievement.” in Challenge.
(Georgia: Morehouse College, A Journal of Research on African
American Men., October 1993. Vol. 4 No. 1.
23 Harris, Jerome: Create a Culture of Success for
African—American Students. Social Policy, Winter 1992, Pp.
46—48.
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activities. This suggestion is supported by ten postulates,
gleaned from the eductional and spychological literature,
which justify the assumption by parents of their rightful
position of sovereignty over the educational lives of their
children.
1. Involved parents can do a great deal toward
providing support systems for one another. They may
assist one another with knowledge, skills,
encouragement and the strength in numbers necessary to
combat bureaucracies, insensitive social systems,
and recalcitrant social service systems.
2. Parental involvement and activism in education
systems should serve to maximize intrinsic
consumer satisfaction at a time of widespread public
dissatisfaction with governmental and educational
agency functioning.
3. Parental involvement may serve as a partial solution
to the shortage of competent and dedicated
paraprofessionals in the helping professions——a
situation which is likely to continue so long as
generalists are trained to fill roles requiring
specialized (but sometimes mundane) functioning.
4. Educational strategies and technologies now exist.
Parents can implement principles developed in
educational laboratories into their homes and
communities. Although at a rather embryonic stage
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of development, they can be implemented by
supervised parents.
5. Parental involvement seems to decrease the financial
cost of reading remediation to society in the long
run. Children opposed to school and social
requirements, with parents who are unable to assist
in modifying such difficulties, frequently do not
become productive citizens in maturity. Rather,
they are proved to develop psychiatric disturbances.
6. The discipline of applied behavior analysis has
provided the insight that the behavior of children
is shaped and maintained to meet the requirements of
an environmental context. Therefore, if educators
wish to modify reading, attendance, dispositions,
habits or other areas of performance, the logical
place to intervene is with the individuals most
pervasive in children’s lives——namely the parents.
7. A substantial body of research has shown that the
period of development from eighteen months to three
years is of profound and lasting developmental
significance. In order to provide comprehensive
educational activities to children of that age,
parents need to be involved, at least under our
current system of public education.
8. Parents who learn to teach their children reading
skills at an early stage of development have been
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shown to retain their skills and apply them over
extended periods of time with other children.
9. Parents who develop skills in reading instruction
and interpersonal interaction with their children
have proven likely to share their knowledge with
fellow parents.
10. Parental involvement in the education of their
children is further justified, since from our
society’s perspective, parents are both morally
and legally responsible for their children’s
performance, behavior and developement.24
These ten postulates presented a strong argument which seemed
to justify the assumptions by parents of their rightful
involvement in the educational lives of their children. The
implications here are very clear; parents can and do make a
difference in the academic development of their children.
Theoretical Orientation
The theoretical framework utilized in this study will be
the Developmental Perspective.
The Developmental Perspective provides a framework for
examining the influence of race and ethnicity on the
psychosocial task of growing up in American society. Erikson
proposed that there are five psychosocial stages from birth to
24Cook, Thomas p., “Pare~ta1 Involvement in the Schools:
Ten Postulates of Justification, “ Education., 1975., Pp.
231— 233.
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late adolescence, each one posing a specific developmental
challenge for the growing child to master. The outcome of
each stage is determined by an interaction of the individual
personality attributes, relationships with significan others,
and opportunities available in the environment. Erikson’s
theory will provide more insight into the impact of prejudice,
discrimination or other barriers hindering the students’ full
opportunity for personal growth. 25.
The Ecological component is useful in viewing the growing
child and adolescence as an active agent in a series or
interlocking system, ranging from micro systems of the family
and school to the macro system of governmental and social and
economic policies. Like the developmental perspective, the
Ecological perspective is especially relevant in analyzing the
impact of poverty, discrimination, immigration, and social




Biological, foster parent, guardian, or chief
caretaker.
2. High Academic Performance:
Defined as a grade point average of 3.5 to 4.0.
25Erikson, Erik Childhood and Society. in Jewelle T.
Gibbs Children of Color: Jossey Bass Publishers., 1989. p. 4.
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3. Moderate Academic Performance:
Defined as a grade point average of 2.5 to 3.0.
4. Low Academic Performance:
Defined as a grade point average at or below 1.5 to
2.0.
5. High Parental Involvement in the School:
Defined as a sum score of 20 thru 40 on questions
pertaining to parent’s involvement in the school.
6. Low Parental Involvement in the School:
Defined as a sum score of 0 thru 19 on questions
pertaining to parent’s involvement in the school.
7. High Parental Involvement in the Home:
Defined as a sum score of 27 thru 52 on questions
pertaining to parent’s involvement in the home.
8. Low Parental Involvement in the Home:
Defined as a sum score of 0 thru 26 on questions
pertaining to parent’s involvement in the home.
Statement of the Hypotheses
This is a correlational design which will be utilized to
affirm or confute whether there is any significant statistical
relationship with reference to parental involvement (assigned
independent variable) and academic performance (dependent
variable) among African American middle school students in the
Oakland Unified School District, Oakland, California. This
design will enable the researcher to gain greater insight into
[_JiI i~ j~~IW!L. - -
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the intervention strategies for combating poor academic
performance of African American adolescents, by observing the
relationship between the types of parental involvement as
parcevied by the student and its impact on the student’s
academic performance.
The research hypothesis for this study are:
Hi: There is no significance statistical relationship
between parental involvement within the home
environment as percevied by the student and
academic performance.
H2: There is no significant statistical relationship
between parental involvement within the school





A correlational design was utilized in this explanatory
study. This design is used to determine if there is a
significant statistical relationship between the level of
parental involvement (independent variable) and the academic
performance (dependent variable) of African American middle
school students. The two types of parent involvement are
identified: 1) within the school, and 2) within the home
environment. The three levels of academic performance on a
4.0 rating scale are high (A—B), average (C), and low (D—F).
Sampling
Using a convenience sampling procedure, a non—probability
sampling technique, one hundred students from Roosevelt Middle
School in California, English Language and Arts classes, were
randomly selected as participants in this study. The age
range of the seventh, eight and ninth grade students are
thirteen through fifteen. Although the select population
under study is African American, all students in the
identified classrooms were asked to participate in the study
so as not to exclude or single out any one ethnic group. Each
student was asked to respond to a structured questionnaire
determining their perception of their parent’s involvement





The research population for the school year of 1993—94
consisted of one hundred randomly selected students at
Roosevelt Middle School in the Oakland Unified School District
in Alameda County, California.
The school is an urban middle school with approximately
1001 residents in the district served by the school. The
racial/ethnic composition of the school is 34% African
American, 34% Asian, .5% Native American, 25% Hispanic, .5%
White, and 6% classified as other. The ethnic composition of
the forty faculty members is around 45% African American, 33%
White, 8% Asian and 2% Latino.
This school maintains roughly 43 classrooms, 59 bilingual
classrooms and 3 special education classrooms. The total
number of educationally disadvantaged youth (EDY), those who
scored below 50% in the Comprehensive Test of Basic Skills
(CTBS), is 615. Those students identified as having limited
english proficiency (LEP) i.e., english is their second
language, consist of 522. Of that number, Spanish comprises
the largest single language group (43%), followed by Cantonese
(22%), Vietnamese (10%) and Mien (8%), and approximately 59
students are recognized as special education students.
Support staff members (Support Teachers, Nurse, Psychologist,
etc.) consist of seven Instructional Assistants, one Health
Assistant, a Psychologist (one day per week), a Speech




The research instrument utilized in this study is
designed to assess the following independent variables:
parental involvement and its affect on student’s academic
performance within the (1) school environment, and (2) home
setting.
This instrument was adopted from two existing theses
questionnaires from the School of Education, Clark Atlanta
University, designed by W.A. McGrady 1 in “The Impact of
Parental Involvement and Homework Environment Upon the Level
of Student Achievement,” (1991) and A. H. McGregor’s2 “The
Effects of Parental Involvement, Educational Level of Parents
and Select Student Characteristics on Student Achievement in
Reading,” (1991). The questions were designed to 1) assess
student’s perception of their parent’s level of participation
in their education endeavors within the school and home
environment, and 2) evaluate student’s perceived level of
academic performance. Moreover, some questions were modified
and added to ensure relevancy for the population under study.
1McGrady, W.A. “The Impact of Parental Involvement and
Homework Environment Upon the Level of School Achievement.”
(Doctoral Dissertation: Clark Atlanta University, 1988).
p. 117.
2McGregor, A.H. “The Effects of Parental Involvement,
Educational Level of 2arents and Select Student
Characteristics on Student Achievement in Reading.”




The questionnaire consists of three sections and has a
total of 29 questions, all of which are closed ended. The
first section focuses on the following demographic variables:
age, gender, racial/ethnic background, grade point average,
number of parents in the home, and number of school aged
siblings. These variables were chosen to offer a more
accurate description of the population under study. The
second section requests student’s description of their
parent’s involvement in school related activities, and
required respondents to select a response using the Four
Response Choice Likert Scale. The response choices used are:
1) Never, 2) Seldom, 3) Usually, and 4) Always. These choices
are assembled on a four point scale from lowest possible score
from one to four (1,2,3,4). Scores of one through two were
identified as low rating scores and three and four are
considered high rating scores. However, item number twelve
was given a reverse ranking, because choice number one is the
most desirable response. Sample questions are as follows:
Question:
#10 Have your parents ever met with
your guidance counselor to discuss
achievement test scores or how well
you are doing in school?
1234
#12 Have your parents ever visited the
principal’s office for disciplinary
problems that you caused?
1234
39
#16 How would you classify you parents’s
overall involvement in school activities
based on the rating scale of never,
seldom, usually, and always?
1234
The final section of the questionnaire included specific
questions about the student’s perception of their parents
involvement in the home setting. Sample questions are as
follows:
Question:
#23 Do your parents allow you to
turn in work considered messy
or sloppy?
1234
#27 Do your parents prohibit phone
calls and visitors while you are
doing your homework?
1234
This instrument was tested for reliability and validity
by a select group of teachers and parents of middle school
students.
Data Collection/procedure
A self—administered questionnaire adopted from existing
theses and modified by the student researcher and his thesis
advisor was distributed, with the assistance of course
instructors, to 100 middle school students. Specifically,
contacts were made with English/Language and Arts teachers at
the identified school. An initial letter was sent to the
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school’s principal requesting assistance in access to the
student population. In addition, letters were sent to parents
and students requesting consent and participation in the
study. Furthermore, arrangements were made for the teachers
to receive the questionnaire by mail with instructions
regarding administering the instrument during their regular
class period. The instructions included an expected length of
time for completion (fifteen minutes), and requested the
teacher to emphasize that the students answer all questions as
honestly as possible, advising them that there are no right or
wrong answers. The purpose of the questionnaire was explained
to the participants by their instructor, including a statement
of confidentiality of all information given. All
questionnaires were anonymous, requesting no names or any
other identifying information (e.g. social security numbers,
telephone numbers, or addresses.) Upon collection, the
questionnaire was returned to the researcher for data
analysis. Although 100 questionnaires were administered, 50
were selected for the purpose of this study. The
questionnaires for two respondents had to be discarded due to
their failure to follow proper instructions.
Data Analysis
For the purpose of this study, SPSS PC+ 5.1 was used for
the data analysis. A correlational coefficient design was
utilized to determine the relationship between the variables
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stated in the hypotheses. The level of significance was set
at 0.05, and Pearson’s R Correlation was employed to determine




The data collected in this study provides a profile of
forty seven African American adolescent students who
participated in this self—administered survey. Information in
this chapter has been arranged in two sections: An analysis
of the hypotheses under study and demographic information.
Hypotheses Results
A correlational analysis is used for the following
section which provides the results of the hypotheses under
study.
Hi: There is no significant statistical relationship
between parental involvement within the home





Variables: GPA by Overall Parent Involvement Within the
(N=47)
GPA Low parent High Parent Row totals
involvement involvement
in the home in the home
3.5—4.0 1 11 12 or 25.5%
2.5—3.5 4 21 25 or 53.2%
1.5—2.5 4 6 10 or 21.3%
Column 9 38 47
Totals 19.1 89.9% 100.0%




Pearson’s R .09056 .2747*
Gamma .5205
* Symbolizes significant relationship
The results at the point 0.05 level indicate that we will
reject the null hypotheses stated. Thus, there is a strong
relationship between the parents’ participation in the home
and the academic performance of students. The estimated value





Qil: Are you required to provide your parents with proof
of your progress in school with such things as report cards,
progress reports and daily work?
(N=47)
value Labels Frequency Percent
~ Never 4 8.5
~ Seldom 7 14.9
~ Usually 14 29.8
~ Always 22 46.8
~_Column_Total 47 100.0
The above table shows that the majority of students
indicated that they usually or always are required to provide
their parents with proof of their progress in school.
Similarly, of these respondence 25 or (52 percent) also
indicated high levels of parent participation in respect to
this particular request.
H2: There is no significant statistical relationship between
parental involvement within the school setting as perceived by
the student and academic performance.
45
Table 3
Variables: GPA by Overall Parental Involvement in the school
(N=47)
GPA Low parent high parent Row Totals
involvement involvement
in the school in the school
3.5—4.0 0 12 — 12 or 26.1%
2.5—3.5 3 21 24 or 52.2%
1.5—2.5 4 6 10 or 21.7%
Column 7 39 46





Pearson’s R .37744 .0049
Gamma .8014
The results at the point 0.05 level indicate that we will
reject the hypothesis stated above. Thus, the findings show
that there is a relationship between the participation of
parents in the school and the students’ overall academic
performance. The estimated value is 7.05165, with DF = 2.
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Table 4
Variables: GPA by High and Low Parental Involvement Within
the Home
Q17: Are you provided a quiet place to study at home
(N=47)
Low Parent High Parent Row Totals
Involvement Involvement and Percent
In the Home In the Home
3.5—4.0 1 11 12 or 25.5%
2.5—3.5 4 21 25 or 53.2%
1.5—2.5 4 6 10 or 21.3%
Row Totals 9 or 19.1 38 or 89.9 47 or 100.0%
and Percent
The above table demonstrates that thirty eight or (89.9
percent) of respondence indicate high parent involvement when
asked about study environment. Thirty seven or (78.7 percent)
of respondents also signify having average to high grade point
averages.




Frequency and Percent of Respondents by Age
(N=47)





The reported age of participants shows that of the forty
seven respondents twenty five (or 53.2 percent) are thirteen
years old, eight (or 17.0 percent) are fourteen years old, two
(or 4.3 percent) are fifteen years old, and twelve (or 25.5
percent) indicated that their age is other than specified,
i.e., either younger than twelve or older than fifteen years
of age.
Table 6






The gender of the participants show that eighteen (or
38.3%) are male, and twenty nine (or 61.7%) are female.
Table 7
Frequency and Percent of respondents by Number of Parents
(N=47)




The number of parents in the home as indicated by the
students reveal that seventeen (or 36%) live in single—parent
households. A larger number, thirty (or 63.8%), indicated
that they live with both parents.
Table 8
Frequency and Percent of School Aged children in the Home
(N=47)
Number of Frequency Percent
siblings






The number of siblings in the students’ households show
that twenty five (or 56.8%) have one to two siblings, thirteen
(or 29.5%) have three to four siblings, and six (or 13,6%)
have five or more siblings in their household.
Table 9






Information on the students’ perceived level of academic
performance show that twelve (or 25.5%) have a grade point
average between 3.5 and 4.0, twenty five (or 53.2%) have a
grade point average between 2.5 and 3.5, and ten C or 2.3%)
have a grade point average between 1.5 and 2.5 or below.
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Table 10
Frequency and Percentage of student’s
(N=47)
GPA by Gender..
G.P.A. Male female Row
totals
3.5—4.0 3 or 9 or 12 or
1.4% 19.9% 25.5%
2.5—3.0 13 or 12 or 25 or
27.7% 25.5% 53.3%
1.5—or below 2 or 8 or 10 or
4.3% 17.1% 21.3%
Statistics Value Significance
Pearson’s r —.00390 .4896*
* symbolizes level of significance
When computing a statistical cross tabulation of
respondents grade point average by gender we find that of the
female respondents, nine or (19.1%) perceive their grade point
average to be high, i.e., 3.5 to 4.0. On the other hand,
three (or 6.4%) of the male respondents perceive their grade
point average to be high. When computing for a moderate grade
point average, i.e, 2.5 to 3.0, twelve (or 25.5%) of the
female respondents indicate their grade point average at this
level. Similarly, thirteen (or 27.7%) of the male respondents
indicate a moderate grade point average. Finally, computation
for a low grade point average, i.e., at or below 1.5 to 2.5,
reveal that eight (or 17.1%) are female and two (or 4.3%) are
male. Overall, results show that the total number of
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participants with a perceived level of a high grade point
average (3.5 to 4.0) is twelve (or 25.5%). Further results
show that the total number of those with a perceived level of
moderate grade point average (2.5 to 3.0) is twenty five (or
53%), and the total number of respondents with a perceived
level of low grade point average (at or below 1.5 to 2.5) is
ten (or 21.3%). Data indicates that there is a moderate




The sample in this study included 50 African—American
students from general English Language and Arts classes taught
at Roosevelt Middle School in the Oakland Unified School
District in Oakland, California. An existing questionnaire,
developed in theses by both W.A. McGrady titled “The Impact of
Parent and Homework Environment Upon the Level of Student
Achievement” and A.H. McGregor titled “The Effect of Parental
Involvement, Educational Level of Parents, and Select Student
Characteristics on Student Achievement in Reading”, was
modified for relevancy to the participants in this study. The
self—administered instrument was distributed by the instructor
during each course period, and had an average length of
completion of fifteen minutes. The questionnaire was designed
to assess the level of parental involvement within both the
home environment and school setting, and its impact on
students’ academic performance.
The purpose of the study was to: 1) determine if there is
a relationship between academic performance and the
participation of students’ parents, 2) provide more
information into intervention strategies for combating poor
academic performance among African-American students, and 3)
provide a clearer understanding of those factors that may aid





Although the results yield that there is a significant
relationship between parental involvement in the school and
academic performance, an item—to-item examination of low
academic performers and high academic performers needs to be
discussed. It was expected that those high—achieving students
would account for the highest degree of parents involved in
the school. In most cases, low and high performers indicated
similar results. For example, in response to the question “Do
your parents attend PTA meetings?”, forty one or 89% of all
respondents indicated that their parents never or seldom
attended such activities (Eleven were high achievers and nine
were low achievers. The remaining number, twenty one, were
moderate achievers.) Similar responses were given to the
question, “How often do your parents visit the school to
counsel with your teachers?” Forty two or 89.4% gave
responses of never or seldom (Twelve were high achievers, and
nine were low achievers. Again, the remaining twenty one were
moderate achievers). Final similarities are shown in
responses to the question, “Have your parents ever met with
your guidance counselor to discuss achievement test scores or
how well you are doing in school?”, Of the thirty eight or
80.9% that responded never or seldom (Eleven were high
achievers, nineteen were moderate, and eight were low
achievers). Hence, results yielded little difference between
high and low achievers in reference to parental involvement in
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the school environment.
Regardless of low parental involvement in the school by
low achievers, another factor to be considered in poor
performance may be attributed to the students’ self—concept or
self—esteem. If a student does not believe in his or her own
ability, regardless of the nurturing environment in the home
or community, he or she may not put forth much effort in
performing well. White & Johnson (1974) postulates that “the
Black child’s experience is constantly negated by schooling
agents. This negation results in the questioning by the child
of his/her own self worth and the creation of retroactive
inhibition and interference modification which Black children
and youth are left to their own devices to manage.” Hence,
the problem may not be limited to the level of parental
involvement.
Home Environment
Scores for parental involvement in the home, however,
showed differences in responses between groups. Overall,
parental involvement in the home was found to be significant,
however, differences were found between high and low achievers
in an item—to—item examination. For example, in response to
the question, “Are you required to do homework?” forty one or
87% indicated that they are always required to perform such
tasks. However, those with low GPAs (at or below 1.5 to 2.5)
account for only seven respondents, whereas twenty six were
.1 . !.~ ....;!:._::..;~j~..I:I[~ !.:.:,j~m;[:~ ~[:I~I..~!! •.•
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high achievers (GPA of 3.0 to 4.0). The remaining eight were
moderate achievers. Similar responses were obtained for the
question, “After all assignments are completed, do your
parents check for mistakes and completion of work?” Twenty
one or 46% indicated that parents usually or always check
work. Of this group, low achievers only account for five
respondents, whereas eleven were high achievers, and five
were moderate achievers. Furthermore, twenty nine or 63%
respondents indicated that their parents usually or always
seek external assistance in subject matters which with they
are not familiar. Of this total, four respondents were low
achievers, twenty were high achievers, and the remaining five
were moderate achievers. In another example, thirty five or
76% of respondents indicated that they have access to
reference materials such as encyclopedias, magazines and
dictionaries for homework. Of this number, only six were low
achievers, whereas twenty three were high achievers, and six
were moderate achievers. Hence, results yielded differences
in parental involvement between high and low achievers.
Although parental involvement was found to be
significant, one question still remains unanswered: Why do
those with high parent involvement still perform poorly? An
explanation may be found in the parents level of education.
Although parents are willing to provide the proper environment
most conducive to the child’s education, they may be unable to
assist in understanding the subject matter. This notion is
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supported by A.H. McGregor, who concluded that in
understanding reading ability, the grade level of the child
was the first predictor followed by the educational level of
the parent.
Limitations of the Study
This study was limited to those students in English
Language and Arts courses in a select middle school in
Oakland, California. Application to a larger group of
students would have allowed: 1) greater generalizability to
the African American student population, 2) a larger sample
size for the study of adolescent students’ academic
performance as impacted by parental involvement, and 3) the
inclusion of other disciplines such as mathematics, social
sciences, etc.
In addition, self reported data by the population under
study to some degree presents limitations to the reliability
of the data collected. Although subjects were requested to
give their perception of those questions presented, self
reporting in any case allows opportunities for exaggeration or
inconsistency of responses. Thus, other data collection
techniques should be employed to minimize this limitation.
Suggested Research Directions
A larger sample size should be used for future studies on
this population to allow for greater generalizabjJ.ity.
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Furthermore, better insight is needed into the sample
population, e.g., information regarding the students’ attitude
toward school, parents, and family relations would be useful
in understanding factors of low and high achievement. Also,
an understanding of their self—esteem and self—concept may
provide a more accurate depiction of the students’ perceived
level of academic performance.
The findings in this study give rise to the following
questions:
1. What is the teachers’ perception of the students’
performance?
2. What is the parents’ perception of the
students’ academic performance?
3. What is the parents’ attitude toward the students’
school (i.e., the students’ teachers,
administration, course curriculum)?
4. How well does the students’ siblings perform in
school?
5. What is the parents’ educational level?
Answers to these questions may allow for a more accurate
interpretation of the parents’ involvement (or lack of), as
well as the students’ perception of that involvement.
Now more than ever it is essential that parents get
involved in the their children’s education. This may include
(1) involvement in the students’ curriculum planning, (2)
*1! ~ ..;~t~!J~.~!:I . -
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maintaining contact and developing relationships with teachers
and counselors, and (3) actively participating in PTA and
school board meetings. By doing this, these parents may be
able to advocate more effectively for their children, monitor
the attitude of the teachers and institutions toward their
children as well as present a more comprehensive assessment of
the student’s potential.
For institutions, the study of parental involvement may
provide a clearer understanding of the need for a more active
solicitation by parents at every stage of the students’
educational development.
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CHAPTER SIX
IMPLICATIONS FOR SOCIAL WORK PRACTICE
Parental involvement in students’ academic performance is
the focus of this study. Specifically, the relationship
between parental involvement within both the school setting
and the home environment, and its affect on student academic
performance. Findings indicate that a significant statistical
relationship between these variables exists.
The primary purposes of this study was to 1) provide more
information for intervention strategies in combating poor
academic performance among African—American adolescents, and
2) develop a better understanding of those factors impacting
students who do well academically.
For the social work profession, the findings of this
study supports the need for a systems approach to
understanding the various difficulties experienced by the
clients in this population. Specifically, there is a need for
the understanding that the client system interacts with the
family system, which interacts with the community system,
which impacts the school system. This series of interlocking
systems requires, as theorist Erik Erikson postulates, that
the growing adolescent master specific developmental and
psychological challenges. The outcome of each stage is
determined by the interaction of the individual in
relationships with significant others, as well as those
opportunities available in the environment.
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Furthermore, in school social work a more in depth
understanding of this system is provided, e.g., the need to
encourage parents, extended family members, or community
leaders to take a more proactive approach to intervening in
students’ academic endeavors. This “micro” approach to
combating poor academic performance may not only increase the
likelihood of success, but also aid teachers and school
administrators in understanding the unique needs of this
population. The “macro” approach to academic performance
looks at the relationship of parent participation and the
school system. As suggested in the literature and pointed out
in the introduction of this study, societal racism or systemic
discrimination often produces academic underachievement among
Black adolescents. Thus, the school social worker must
understand the attitudes of teachers and school officials
toward Black students and their parents (particularly those
parents with little formal education). If these parents are
not encouraged to participate, made to understand the
seriousness of their role in their childrens’ education, and
their involvement and input not appreciated, the outcome may
result in an increase in poor academic performance among
African—American students.
In addition, the school social worker’s role as a
mediator between teachers and parents can perhaps aid in the
self—empowerment of parents, which may in turn allow workers
the opportunity to provide teachers with a more comprehensive
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understanding of the students’ academic potential. In
essence, a balance between standardized tests results and the
students’ actual level of motivation and determination will
establish a more accurate assessment of the students’ overall
potential.
sa~ia~aaav
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My name is Gerry L. White and I am enrolled in the Masters
Program at Clark Atlanta University School of Social Work.
Currently, I am completing a study on parental involvement in
the academic performance of African American adolescent
students. I am writing this letter to you to request your
assistance in gaining access to the student population at
Roosevelt Middle School.
Please review the enclosed questionnaire . As you will see,
this instrument is constructed to obtain knowledge about
students’ perception of parents’ participation in their
educational experience both within the home and the school
environment. The students’ participation is purely voluntary
and all information given will be held in strict confidence.
The data gathered will be used solely for the purpose of my
thesis. Also enclosed please find a copy of the parental
consent letter for your records.
It is my hopes that this research will contribute to the
growing body of information on academic performance of African
American adolescent students. Your students’ time and care in
completing this questionnaire is greatly appreciated.
Due to the University’s completion deadlines, I would
appreciate your comments or concerns by March 1. If you would
like to find out about the results of this study, a copy will
be made available for your review. Please feel free to
contact me by telephone at (404) 880—8555. Mailed
correspondence should be sent to:
Clark Atlanta University, School of Social Work
Attn: Gerry L. White
James P. Brawley at Fair Street
Atlanta, GA 30314
Thank you in advance for your assistance.
Sincerely,
Gerry L. White
cc: Hattie Mitchell, Thesis Advisor
JAMES P. BRAWLEY DRIVE AT FAIR STREET, sw. • ATLANTA, GEORGIA 30314 • (404) 880-8000
FoTmsd in 1988 l~ the consoildailan ~f AIIaaia Unison~iy, 1865, and Clark C~ll~e, 1869
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My name is Gerry L. White and I am enrolled in the Masters
Program at Clark Atlanta University School of Social Work.
Currently, I am completing a study on parental involvement in
the academic performance of African American adolescent
students. This questionnaire was constructed to obtain
knowledge about students’ perception of parents participation
both within the home and outside the home. Please assist me
by allowing your child to complete the questionnaire. Your
child’s participation is strictly voluntary.
Be assured that this information will be held in strict
confidence and used for the sole purpose of this study.
Please encourage your child to answer each item on the
questionnaire as carefully and accurately as possible. It is
important to understand that there are no right or wrong
answers.
It is my hope that this research will contribute to the
growing body of information on academic performance of African
American adolescent students. Your child’s time and care in
completing this questionnaire is greatly appreciated. If you
would like to find out about the results of this study a copy
will be made available at your child’s school.
Thank you for allowing your child to participate in this
study.
JAMES P. BRAWLEY DRIVE AT FAIR STREET, SW. • ATLANTA, GEORGIA 30314 • (404) 880-8000
For,nd zn 1988 of do consolidation of At/mat (Jnwersiiy, 1865, and Ucok Co&~€, 1869
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Dear Student,
My name is Gerry L. White and I am enrolled in the Masters
Program at Clark Atlanta University School of Social Work.
Currently, I am completing a study on parental involvement in
the academic performance of African American adolescent
students. This questionnaire was constructed to obtain
knowledge about your perception of your parent’s participation
within the home and school setting in your education. Please
assist me by completing this questionnaire. Your
participation is strictly voluntary.
Be assured that this information will be held in strict
confidence and used for the sole purpose of this study. I
encourage you to answer each item on the questionnaire as
carefully and accurately as possible. It is important to
understand that there are no right or wrong answers.
Your time and care in completing this questionnaire is greatly
appreciated. If you would like to find out about the results
of this study a copy will be made available at your school.
Thank you for your participation in this study.
Six~cerely,
Rese cher
cc: Hattie Mitchell, Thesis Supervisor
JAMES P. BRAWLEY DRIVE AT FAIR STREET, SW. • ATLANTA, GEORGIA 30314 • (404) 880-8000
Formd th 1989 by ilie consolidattha of Ailanso Unwe~y 1865, and Clw* Co&ge, 1869
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INTERVIEW SCHEDULE TO TEST PARENTAL INVOLVEMENT
AND HOMEWORK ENVIRONMENT ON STUDENT ACADEMIC PERFORMANCE
DEMOGRAPHICS:
The following information will allow the researcher to
make better use of your responses to the survey items
below
1. My age is:
1)13 2)14 3)15 4)Other_____
2. My gender is:
1) Male 2) Female
3. The one racial or ethnic group that best describes me is:
1) Black 2) Asian 3) Hispanic 4) White
5) Native American 6) Other
4. My Grade Point Average is:
1) 4.0 2) 3.5 3) 3.0 4) 2.5 5) 2.0
6) 1.5 or below
5. The number of parents in my home is:
1) one 2) two
6. The total number of brothers and sisters in my home that
are in school is:
1) 1—2 2) 3—4 3) 5 or more
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DIRECTION: Read each item carefully and indicate the best
response that describes your parent’s involvement in school





7. Do your parents attend parent/teacher
association meetings? (PTA) 1 2 3 4
8. How often do your parents visit the
school you attend to counsel with
your teachers? 1 2 3 4
9. Are your parents involved in any type
of volunteer work at the school where
you or your brothers and sisters are
in attendance? 1 2 3 4
10. Have your parents ever met with your
guidance counselor to discuss
achievement test scores or how well
you are doing in school? 1 2 3 4
11. Are you required to provide your
parents with proof of your progress
in school with such things as report
cards, progress reports, and daily
work? 1 2 3 4
12. Have your parents ever visited the
principal’s office for disciplinary
ptoblems that you caused? 1 2 3 4
13. How often do your parents attend
extracurricular activities such as
football games, baseball games,
basketball games, or school
concerts? 1 2 3 4
14. How often do your parents visit the
school just to look around? 1 2 3 4
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1. Never 2. Seldom 3. Usually 4. Always
15. Are your parents involved in fund
raising activities such as candy
drives for a particular club or
school activity? 1 2 3 4
16. How would you classify your parent’s
overall involvement in school
activities based on the rating
scale of never,seldom, usually,
and always? 1 2 3 4
Directions: In this section, please indicate the best
response that describes your parent’s involvement in your





17. Are you provided a quite place to
study at home? 1 2 3 4
18. When you don’t understand your home
work assignments, do your parents
assist you? 1 2 3 4
19. Are you provided a desk to complete
homework and study on? 1 2 3 4
20. Are you required to do homework? 1 2 3 4
21. After all assignments are completed,
do your parents check for mistakes
and completion of work? 1 2 3 4
22. Are you required to do homework
as soon as you get home? 1 2 3 4
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1. Never 2. Seldom 3. Usually 4. Always
23. Do your parents allow you to
turn in work considered messy or
sloppy? 1 2 3 4
24. When your parents are not familiar
with a topic or subject matter,
do they provide you with an
alternative method to assist
you in completing your homework
such as your brother/sister
or calling someone that can
helpyou? 1 2 3 4
25. Are you provided reference materials
such as encyclopedias, magazines and
dictionaries to do homework? 1 2 3 4
26. Do your parent monitor your homework
such as checking to see if you have
any and your progress in getting it
completed? 1 2 3 4
27. Do your parents prohibit phone
calls and visitors while you are
doing your homework? 1 2 3 4
28. How often do you parents assist
you in completing homework? 1 2 3 4
29. How would you classify your parent’s
overall involvement in your homework
assignments based on the rating
scale of never, seldom, usually,
and always? i 2 3 4
- -~ ~JV~US ~ALJ~LU --]
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Table 11
Dependent Variable: What is Your GPA ?
(N=47)
GPA Value Frequency Percent
4.0 1 1 2.1
3.5 2 11 23.4
3.0 3 16 34.0
2.5 4 9 10.1
2.0 5 8 17.0









0 4 8 12 16 20
Histogram Frequency
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Table 12
Q7: Do your parents attend PTA meetings?
(N=47)
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Q8: How often do your parents visit the school you
attend to counsel with your teachers?
(N=47)
Response Set Frequency Percent
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Table 14
Q9: Are your parents involved in any type of volunteer work
at the school where you or your brothers and sisters
are in attendance?
(N=47)
Response Set Frequency Percent
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Table 15
Q1O: Have your parents ever met with your guidance counselor
to discuss achievement test scores or how well you are
doing in school?
(N=47)
Response Set Frequency Percent
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Q12: Have your parents ever visited the principal’s office
for disciplinary problems that you caused?
(N=47)
[ Response Set Frequency Percent
Never 39 83.0
Seldom 5 j 10.6
Usually 1 2.1
Always 2 4.3











Q13: How often do your parents attend extracurricular
activities such as football gaines, baseball games,
basketball games or school concerts?
(N=47)




~ Always 5 10.6
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Table 18
Q14: How often do your parents attend
the school just to look around?
(N=47)
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Q15: Are your Parents involved in fund raising activities
such as candy drives for a particular club or school
activity?
(N=47)
Response Set Frequency Percent
Never 42 91.3
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Q16: How would you classify your parents overall
involvement in school activities based on the rating
scale of never, seldom, usually and always?
(N=47)
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Table 21
Q18: When you don’t understand your homework
assignment do your parents assist you?
(N=47)
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Q19: Are you provided a desk to complete homework and
study on?
(N=47)
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Q21: After all assignments are completed, do your parents
check for mistakes and completion of work?
(N=47)
















Q22: Are you required to do homework as soon as you get
home?
(N=47)

















Q23: Do your parents allow you to turn in work considered
messy or sloppy?
(N=47)
[ Response Set I Frequency Percent
Never 29 61.7
Seldom 10 21.3 —
Usually 5 10.5
Always 3 6.4













Q24: When your parents are not familiar with a topic
or subject matter, do they provide you with an
alternative method to assist you in completing
your homework, such as your brother/sister
or calling someone that can help you?
(N=47)
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Table 28
Are you provided reference materials such as
encyclopedias, magazines and dictionaries to
do homework?
(N=47)
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Table 29
Q26: Do your parents monitor your homework such as
checking to see if you have any and your progress
in getting it completed?
(N=47)












0 4 8 12 16 20
Histogram Frequency
~.~:[:~jD~ liThic.~ ~.![:!..I]~!j;:i~U:.~U:.!. . •.
89
Table 30
Q27: Do your parents prohibit phone calls and visitors
while you are doing your homework?
(N=47)
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Q28: How often do your parents assist you in completing
homework?
(N=47)
Response Set Frequency Percent
Never 7 15.2
Seldom 8 j 17.4
Usually 10 j 21.7
Always 22 45.7
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Q29: How would you classify your parent’s overall
involvement in your homework assignments based on
the rating scale of never, seldom, usually, or
always?
(N=47)
Response Set Frequency Percent
Never 4 8.7
~ Seldom 9 19.6
~ Usually 17 37.0
Always 17 37.0
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